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DEVELOPING AN LEA PLAN OF ACTION 
FOR ACHIEVING THE CRITERIA OF EXCELLENCE 



New England Consortium Staff Development Module 



Purpose 

The purpose of this module is to provide a laboratory experience to help LEA 
directors internalize the process of building a Plan of Action based on Needs 
Assessment. At the point in time when this module is used, many of the 
Individual strategies incorporated into this activity have already been 
introduced, such as: reaching consensus on the priority ranking of a list 
of items, writing objectives, brainstorming, etc. This module puts the 
pieces together in a simulation of what the Task Force does in building a 
plan. r 



Overview 

Right to Read process, as viewed by the Consortium, goes through four phases: 
needs assessment, program planning, program Implementation and evaluation. 

Phase I . During Phase I the Lea Director and Task Force build a needs 
assessment Instrument tailored to local values and needs by writing one 
or more specific objectives beneath each of the Criteria of Excellence. 
Based on the responses to the specific objectives it is determined 
whether or not each crlterjjan-has been met to a better than average 
level. See Appendix A fof^a Sample Needs Assessment Instrument. 

The rationale fur beginning with an assessment of the Criteria of 
Excellence is as follows: If it is hypothesized that the Criteria 
of Excellence are the hallmarks by which a failure-proof reading 
program will be known, then improving the orogram so that the criteria 
are met will assure that failure is eliminated and all children will 
learn to read. Hence, the 1980 national goal will be met. This 
assumption is implicit in the Consortium's use of the Criteria. 
Ultimately, evaluation should determine if schools meeting the Criteria 
do produce better readers. 

The chief activities associated with Phase I are the establishment of an 
in-house Task Force and an Advisory Council, the development of specific 
objectives for the Needs Assessment Instrument, the conduct of the Needs 
Assessment, the processing of data and the completion of the Needs 
Assessment Report. When these activities are completed, the LEA moves 
into Phase II. 



Phase II . Phase II begins with a review of the Ne^ds Assessment Report 
and ends with a written LEA Plan of Action. This module provides a 
situation whereby LEA Directors role play the work of a Director and 
Task Force moving from the identification of a priority need to a plan 
for meeting that need. 



The steps associated with Phase II are: 1) determine the areas of 
greatest need, .2) prioritize needs, 3) project a long range plan, 
4) analyze top priority needs, 5) rate clarity and importance of 
forces, 6) brainstorm for action alternatives, 7) complete Plan 
of Action Objectives Summary Chart, 8) complete Plan of Action 
Detailed Planning Guide, 9) develop a Time Line; and 10) write the 
LEA Plan o^ Action. 

Phase III . The chief activities conducted during Phase III include 
staff development to support program changes, amassing public support, 
and public relations. 

Phase IV. The effort is continued and evaluated during Phase IV. 



In the first two years of funding, the Consortium has found that It is neither 
reasonable nor desirable to ask or expect local communities to move through 
these four phases within a specified time frame. While all communities go 
through a similar process, all decisions are made locally and time must be 
a variable. Each community must find its own individual way to meet the 
Criteria of Excellence. They each have different resources to bring to the 
task and different problems to overcome. So, while we think in terms of it 
being possible for some communities to complete the four phases within a year, 
that is not a requirement — and many communities take longer. 



Directions 



:A directors will meet in groups and role play a local Task Force analyzing 
v.ie results of the Needs Assessment and following one priority need through 
ten planning steps to provide a component of the LEA Plan of Action. 



Follow the 10 steps outlined on the following pages. 
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step 1: Determine the Areas of Greatest Need 



Study the Needs Assessment Report in Appendix B. This report summarizes the 
responses for a fictitious school system. Average responses of "1" and "2" 
show below-average growth toward meeting the Criteria of Excellence; whereas, 
average responses of "3" and "4" show above-average growth in those areas. 

In determining the greatest needs, then, list all the criteria that earned ^ 
"1" or "2" average recponse. (The sixteen below-average criteria are listed on 
the Priority Ranking Sheet on the next page.) 



Step 2: Prioritize Needs \ 

Since a program that attempts to do too much (confusing everyone) is as ill- 
conceived as one that does nothing, needs must be rank ordered so that a few 
high priority needs may be dealt with at a time. 

If it seems helpful to have some guidelines, the Task Force may determine what 
factors will be considered in ranking needs; for example: a) frequency, b) 
severity, c) percent of the population affected, d) relationship to local/ 
state needs, etc. Whatever guidelines the Task Force considers important may 
be used. 

Rank the fourteen criteria listed on the Priority Ranking Sheet from 1 to 14, 
number "1" being the highest priority and number "14" the lowest. 

The group leader will attempt to achieve consensus on the ranking through 
finding areas of agreement first and then discussing differences with emphasis 
on bringing the group together on a single priority ranking. It is best to 
leave areas of major difference to resolve last, using the vote of the majority 
only when consensus cannot be reached. Getting the Task Force solidly behind 
the Plan of Action is important at every step and particularly at this point 
when mapping out the future begins. 
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PViority Ranking Sheet 
(Step 2) 

Need Priority 

A-1 The whole school atmosphere reflects commitment to the 

* importance and enjoyment of reading 

A-2 The entire community views reading as an important activity 

in each individual's life 

A-3 The entire community actively contributes to and supports 

the school reading program 

B-1 There is articulation and coordination of the reading program 

I throughout all the administrative units of the $chool system 

I 

B-2 A continiious progress organization of the reading program is 

in operation 

B-3 The organizational patterns within classrooms and in the 
school as a whole meet the needs of all segments of the 
school p6pulation . 

.8-4 The language arts program in integrated, each component 

supporting all other components 

B-6 All content area teachers are teaching these skills necessary 

to the effective reading of thei^ own instructional materials ' 

B-8 The reporting system is designed to interpret a child's 

reading progress to his parents ' 

B-10 The school system provides reading instruction for adults 

/ I 
C-5 The school system has a cadre of trained volunteer reading 

helpers j 

D-2 All textbooks and other materials are appropriate to the 

instructional level of the students using them- 

D-3 Materials in both classrooms and media centers accommodate 

the varying learning styles of the pupil population 

D-4 Materials in both classrooms and media centers are selected 
to accommodate the wide range of reading interests <Jf the 
pupil population ^ 
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step 3: Project a Long Range Plan 



Discuss a possible long range plan for mov-ing systematically toward meeting 
the 14 Criteria in which needs exist. Give thought to the segments of the 
professional staff that will be affected at any given time sc that plans 
can involve teachers at many levels in some way, as needed, yet not over- 
burden one group of teachers. The plan for improvement must be both possible 
and feasible considering all resources and constraints. 

Develop a projected long range plan by indicating the Criteria to be addressed 
each year for the next three to five years. Write these in topical form, if 
desired, on the Projected Long Range Plan sheet. 



Sample Projected Long Range Plan 



1. B-2: Reading program has continuous progress organization 

1975 2. A-1 : School atmosphere reflects commitment 

'/ 3. B-6: Content area teachers teach necessary skills 

1976 4. C-5: School system has cadre of trained volunteers 
5. 



1. D-2: Textbooks are approp. for instructional level 

1976 2. A-2: Community views reading as important 

/ 3. B-8: Reporting system interprets reading progress 

1977 4. B-10: School system provides reading instruction for adults 
5. 



1. A-3: Community contributes/supports reading program 

1977 2. B-1: Reading program is articulated and coordinated 
/ 3. B-3: Org. patterns meet needs of school population 

1978 4. 
5. 



1. B-4: Language arts program is coordinated 

1978 2. D-3: Materials accommodate many learning styles 
/ 3. D-4: Materials accommodate range of interests 

1979 4. 
5. 
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1976 
/ 

1977 



1 

2 
3 
4 
5 



Right to Read 

Projected Long Range Plan 
(Step 3) 



1975 
/ 

1976 



1 

2 
3 
4 
5 



1977 
/ 

1978 



1 
2 
3 
4 
5 



1978 
/ 

1979 



1 
2 
3 
4 
5 



/ 1 

1979 ' 2 
/ 3 

1980 4 
5 
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Step 4; Analyze Top Priority Needs 

In this step, each area of need, selected because of its below-average rating 
on the needs assessment, is analyzed to determine what the problem is, who 
caused it, who is affected, and the forces for and against its resolution. 
The goal In each case is to achieve the Criterion of Excellence where the 
priority need exists by meeting the objectives listed under that criterion 
on the needs assessment instrument. 

State tjje criterion and the problem. Then, identify as many forces as 
possible for and against meeting the need and try to pair them as opposing 
forces. (See sample below.) 



I Sample Analysis of Need (Step 4) 

Criterion ; Bt2: A continuous progress organization of the reading program 
is in operation. 

Statement of the Problem 

What it is: The school lacks a system for determining the level of skills 
mastery for each child. 

Who caused it: School personnel have not sought to make this change. 

Who is affected: Teachers heed the information to individualize instraction. 

Parents and pupils need the information to determine 
progress . ^ 



Arfalyze Forces 


Positive forces or resources 

^ — 






Negative forces or blocks 


Teachers have identified this 






Teachers don't understand the 


as a need 




< — 


concept of continuous progress 


Administration has agreed to 


> 




Administration has always taken the 


support R2R 


> 


< — 


"make no waves" route. 


Have good supply of reading 






Need CR Tests, record keeping system 


books and materials 


> 


< — 


etc. 






1 





Analysis of Need 
(Step 4) 



Criterion ; 

Statement of the Problem 
What it is: 
Who caused it: 
Who is affected: 



Analyze Forces 



Positive forces or resources 



Negative forces or blocks 
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step 5: Rate Clarity and Importance of Forces 

The^purpose of this step i^ to clearly understand the resources available 
and th6 block to achieving each criterion of excellence. Therefore, the 
^next task is to determine h^w clear each force is as it is stated and to 
rank it in terms of its importance in reaching the criterion/overcoming 
the problem. ' * 

At the conclusion of this step the Task force should understand what 
conditions must be dealt with to move on* 

Below is a sample rating of the clarity of forces used in the preceding 
example with a rank order of importance assigned to each force. 



Sample Ratincj Form 



Rank Order 
of Importance 



Clarity and Importance. of Forces 



Forces 



Clarity 



\Clear Partly Clear Unclear 



3 
1 
2 



Teachers have ident. this 
as a need 

Teachers don't understand 
continuous prdgress 

Admin, has agreed td support 
R2R 

Admin, has alwayis taken the 
"make no waves" route 



1 



Complete the form on the next page by a) filling in the forces for and against 
meeting the priority need, b) rating them on clarity, and finally c) ranking 
them on importance. ' 
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Clarity and Importance of Forcr 
Rating Form 

(Step 5) 



Rar , Order 
of Important 



^or es 
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Clear Partly Clear Uncliar 



step 6: Brainstorm for Action Alternatives 



The purpose of this step is to encourage a free flow of ideas for 
weakening the negative forces and strengthening the positive forces 
affecting the achievement of the criterion in question- Specifically 
the ideas should relate to the objectives written beneath the criterion 
in the needs assessment instrument as they describe the way the criterion 
is %o be demonstrated in that school system. Ideas are neither discussed 
nor challenged; they are simply recorded as quickly as possible. The 
use of newsprifit for recording ideas is recommended. 



Step 7: Complete Plan of Action Objectives Summary Chart 

When the Task Force has recorded all the alternatives for action they can 
think of, the list should be studied and the most feasible ideas selected. 

In the first column, an objective is stated. This objective will probably 
be the* same as it is stated on the needs assessment instrument. Then from 
the "brainstorming" ideas, the most promising alternatives for meeting that 
objective are selected and listed in column 2. Target datesfor beginning 
and ending each activity are then determined and any comments^ recorded. 
The Objectives Summary Chart shows an overview of the plan with projected 
starting and completion dates. See sample below. 



LEA Plan of Action 
Sample Objectives Summary Chart 
Date Time Factor 1/15/75 - 6/15/75 



Criterion: B-2: A continuous progress organization of reading program is in 



No. 


X/f^ 1 U V 1 \/l 1 . 

Objectives 


Supporting Activities 


Target Dates 
Beqin End 


Comments 


B.2.a. 


Teachers use a clear de- 
finition of the concept 
of mastery learning as 
a basis for a cont. 
progress program. 


1. Speaker on concept 
of mastery learning 

2. Circulate copies of 
Mastery Learning: 
Theory and Practice. 
Discuss at faculty 
meetina 


1/30/75 
1/15/75 2/30/75 




B.2.b. 


. Teachers move students 
on to the next skill in 
the sequence only after 
mastery of all pre- 
requisite skills 


1. Develop K-12 skills 
seq. (Task Force) 

2. Circula;te copies for 
reaction 

3. Modify and adopt 


3/15/75 — 
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step 8: Plan of Action Detailed Planning Guide 

In order to make the plan operable, more detail is needed. The Task Force 
must decide who will be responsible for the carrying out of each activity, 
what resources are needed, how the activity will be documented and evaluated 
and the particular constraints that must be overcome. This information 
should be set forth on a planning guide form to make the details of the plan 
specific enough to be carried out without confusion and to provide a basis 
for monitoring the progress of the plan. 

Working from the Objactives Summary Chart, list the supporting activities 
for. one objective in the first column of the Planning Guide. Fill in the 
information requested in the remaining columns for one activity, then rule 
a line across the chart and do the same for each remaining activity. 

The activities will undoubtedly include staff development in many instances 
as the awareness and support of everyone involved is highly related to success 
in launching new programs. The segments of the staff to be involvea should be 
represented on the committee planning the staff development program. Arrange- 
ments for planning staff development sessions should appear on the Detailed 
planning Guide. 

All Right to Read staff development should result from the Needs Assessment 
and the Plan of Action developed by the in-house Task Force according to the 
above procedure. The reason for this is that it has been shown repeatedly 
that the only way to overcome needs and achieve goals is to systematically 
plan procedures for achieving the desired goals and adhere to the plans 
unless it becomes evident along the way that planning was inadequate, at 
which point a new plan should be generated. A "gunshot" approach to a 
problem dissipates the energies of a school community without assuring 
success. Planning must be both comprehensive and specific, and it must be 
addressed to a few well -documented needs. 
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step 9; Develop a Time Line 



Putting activities on. a Gantt chart helps in organizing a calendar of 
activities. It also helps in reviewing the activities to be aQcomplished 
weekly, monthly, etc. 

Such a chart may be set up as follows: > 



Step 9 
LEA Plan of Action 
Time Line * School System. 



Date Time Factor 








'75 to 








1 


76 
































'75 


'75 


'75 


'75 




'75 


'75 


'75 


'75 


'75 


'76 


'76 


Objectives and Activities 


M 


A 


M 


J 


J ^ 




S 


0 


N 


D 


J 
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• 
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step 10: Writing the LEA Plan of Action 



The outline that follows is a suggested one for writing the LEA Comprehensive 
Plan of Action. 



LEA Plan of Action 



A. Background 

1. Rationale for joining R2R effort 

2. How reading became a top priority 

B. R2R Personnel 

1. Director: name, how appointed, role and responsibility 

2. Task Force: names, how appointed, role and function 

3. Advisory Council: names, how appointed, role and function 

C. Needs Assessment 

1. Building instrument 

2* Conduct of assessment 

3. Processing data 

4. Findings \ 

D. Program Planning 

1. Determine areas of greatest need 

2. Prioritize needs 

3. Project a long range plan 

4. Analyze top priority need 

5. Rate clarity and importance of forces 

6. Brainstorm for action alternatives 

7. Complete Objectives Summary Chart 

8. Complete Detailed Planning Guide 

9. Develop a time line 

10. Write the Plan of Action in narrative form including 
charts developed through procedures described above 

E. Program Implementation 
]• Initiate activities 
2. Monitor activities 

F. Evaluation 
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Appendix A 

NEW ENGUND CONSORTIUM F0R THE RIGHT TO READ 

/ 

CRITERIA OF EXCELLENCE 

SA^fP LE NEEDS ASSESSMENT INSTRUMENT .• • • • •• 

Mictions: This Instrument was devised to determine how well this school 
;;7ti;rTrcurrently meeting the Criteria of Excellence In the opinion of 
•uch groups as administrators, professional staff and community representa- 
tives. Read each criterion and the Local Education Agency objectives 
developed to demonstrate the achievement of this criterion in this system. 
After each objective, circle a number, one to four, to indicate ISH 
•Rtement (I) to hifih agreement (4) that the objective is currently being 
««t. (Number one carries the connotation of strongly disagree or 0 to 25 
percent of the Indicated population do this, while number four means that 
you stronRly agree or 75 to 100 percent of the population meet this 

objective.) . , ^ 

At the end of each section, an average will be computed to indicate 
how well the school/conmunity meets the criterion stated above. 

A. COMMUNITY AND SCHOOL CLIMAT E . , ; \ 

Criterion A.I. The whole school atmosphere reflects coomitment to the 
' Importance and enjoyment of reading . 

|«EA objectives supporting this criterion ; 

A.l.a. Reading instruction Is scheduled during prime time. 

(Strongly disagree) 1 2 3 4 (Strongly agree) 

A.l.b. The school budget allocates sufficient money to the reading - 
program to meet the individual needs of students. 

12 3 4 

A. I.e. Many activities and materials are provided and/or prepared 

to stimulate achievement and Interest in reading. 

... 1 , . 

i 2 3 4 

Avg. A.l •« total of A.l responses -r 3 " 



Criterion Ae2e The entire conmunltv vlex^s reading as an Important _ 
activity In each individual's life> 

LEA objectives 8upportlnf> this criterion ; 

A*2.a. The local news media feature school/community reading programs 
or activities at least once a month* 

12 3 4 

A«2«b» Newspapers and tnagazines are found in the majority of homes* 
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Circulation at the puMlc library Is considered represent£tivt 
of a reading public. 

A.2«d. Teachers find that most students are familiar with the 

literary, genre appropriate to . their age level— fairy tale, 
folk tale^ short story, etc. ... . ... 

Avj\ A.2 • total of A. 2 responses f ^ " ^ . 



Criterion A. 3. The entire congaunltv actively contri butes to and 
, : supports the school reading program. 

LEA objectives supporting this criterion ; 

A.3.a. Connnunlty groups provide human and financial resources for 

such programs as Reading Is Fundamental and Junior Great Books, 



A.3.b. Local organizations provide schools with a list of resource 
persons whp are willing to contribute their time as speakers 
or tutors. 

. • 1 . 2 : 3 4 

A.3.C. Adult volunteers are available In sufficient number to meet 
the needs of the school reading program. 



A.3.d. Young children are read aloud to at least one hour a week by 
parents, siblings or library volunteers. 

1 .. - 2 , 3... 4. . •. . • . 
Avg. A.3 ■ total of A. 3 responses t ^ " — 
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Criterion A.A. The classroom c limate reflects respect for and «J1£E^ 
===== bv both teacher hnd pupUs , »f ^ach individual chtl.i.l. 
progress In reading. 

' . • '. " M " l "/"■ " ' ■ 

LEA objectives supporting this criterion ; 

A.A. a. Teachers use student attitude aild Interest Inventories to 
provide Information for program planning. 



A.4.b. Teachers believe that every student can learn "''J "^JJj 
.. own pace and that success. Is related to the mastery leamx g 
of a sequence of skills. 
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A.6.C. Progress is reported In positive terms to respect each student's 
sense of self- worth* 



A.4,d. Teachers use a variety of flexible grouping procedures to 
provide for specific skill needs, interests, attitudes and 
values* 

1 2 3 4 



Avg* A*4 « total of A*4 responses ^ 4 4 ■ 



ORGANIZING AND MAyAiSttJG^ A READING PROGRAM 

Criterion B*l> There is articulation and coordinati on of the reading 

program throughout all the administr ative units of 

the school system* 

LEA objectives supporting this criterion : 

B*l«a* A stated philosophy of reading instruction has been developed 
and communicated to all members of the professional staff* 

1 2^34 

B*l«b« The scope of the reading program, preschool through grade 12, 
is clearly defined in terms consistent with the philosophy 
and outlined in a detailed sequence of skills* 



B*l«c* All reading instruction within the school district is based 
on the same sequence of skills* 

1 a 3 ^,4 

B*l*d* A uniform testing and record keeping system for reading is 
used throughout the district* 

12 3 4 

Avg* B*l « total of b/1" responses ' -14" 

Criterion B>2* A continuous progress organization of the reading 
■ program is in operation* 



LEA objectives supporting this criterion : 

B*2*a* Teachers use a clear definition of the concept of mastery 
learning as a basis for a continuous progress program* 
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B.2.b, Teachers move students to the next skill in the sequence only 
after mastery of all prerequisite skills. 



B.2.C, Teachers use criterion-referenced tests to check student 
mastery of skills and to assura proper placement in the 
sequence of skills. , 

1 2 3 4 

B.2.d, Teachers maintain on-going records that indicate the skills 
mastery level of all students. 

* 

1 2 3 4 
Avg. B.2 " total of B.2 responses ^ t * " 



Criterion B.3. The organizational patterns within classro oms and in 

' the schQol as a whole meet the nee ds of all segments 

o f Ithe school population. 

LEA objectives supporting this criterion ; 

B.3.a. The organizational patterns allow for both large and small 

groupings and both open and structured situations according 
to student needs. 

12 3 4 

B.3.b, Building administrators encourage and assist teachers in 

Identifying and implementing the most effective organizational 
patterns for their school. 

Avg. B.3 " total of B.3 responses t ^ ■ 



^ Criterion B>4. The languai^e arts program is i ntegrated, each component 
• supporting all other components. 



LEA objectives supporting this criterion ; 

B.4.a. A statement emphasizing the ultimate goal of communication and 
the importance of integrating the language arts has been 
developed and made known to all members of the professional 
staff. 

12 3 4 

B.4.b. Teachers have developed instructional activities for each level 
that integrate the teaching of listening, speaking, reading an 
writing. 

12 3 4 



Avg. B.4 ■ totrl of B.4 responses 



JL 2 « 
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Crlterlon_B^ The reading program recognizes and acconroodates the 
- needs of sub-populations* 

I ffr nh^ectlves supporttnp. this criterion : 

B 5 a. The school system has procedures for identifying the reading - 
* needs of all sub-populations; I.e. the physically, perceptually 
and leentally handicapped, the llngually and culturally dlf- 
feroit, the gifted, etc. 



B.S.b. The school system provides for the special reading needs of 

the physically, perceptually and mentally handicapped, the 
. ' llngually and culturally different,^ the gifted, etc. 



4 



/ 



/ 

/' 



B.5.C. The reading Instructional needs of all sub-populations are 
net In the normal classroom setting. 

1 2 3 4 

Avg. B.5 « total of B.5 responses -r 3 " - 



Criterion B>6> All content area teachers are teaching those skills 

necessary to the effective reading of their own 

Instructional materials, 

LEA objectives supporting this criterion : 

B.6.a. Content area teachers and reading teachers have cooperatively 
listed the skills most essential to the effective reading of 
the materials In their subject area. 

1 2 3 4 

B.6.b. Criterion-referenced tests, based upon typical content materials, 
are available for measuring pupil competence In the skills 
Identified as most essential In each content area. 



B.6.C. Content area teachers have Identified, listed and assumed 
responsibility for, teaching the specialized technical 
vocabulary of their own subjects. 



B.6.d. Content area teachers Insure that every assignment they give 
clearly indicates what students are to do, why they are to do 
It, and which reading and study skills must be used to complete 
the assignment. 



Avg. B.6 ■ total of B.6 responses 4-.4. * 
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Criterion B»7. T he evaluation coTr.ponent of the reading program provid<!>ft 

' the data necessary for describing the current status 

of achievement in reading and measuring progress. 

LEA objectives supporting this criterion : ^ 

B«7,a,' Nona- referenced tests are used to show group progress In 
reading over a period of not leas than six months. 

1 2 3 A 

B.7.b. Criterion- referenced tests are used to Identify areas of 
strength and weakness and to assess progress In specific 
skills. 



B.7.C. Anecdotal records and informal Instruments are used to 

supplement and personalize the records to assist teachers 
In Individualizing the program. 

I 2 3 A 
Avg. B.7 » total of B.7 responses t ^ ■ , 



Criterion B.8. The reporting system Is designed to Interpret a child's 
" reading progress to hlg parents. 

LEA objectives supporting this criterion : 

B.S.a. The reporting system tells the parent where the student Is In 
the sequence of skills, how much progress he has made, and * 
what hla attitudes are toward reading. 



B.S.b. The reporting system protects student records from the public 
domain* . 

1 2 3 A 
Avg. B.8 » total of B.8 responses ^ t 2 ■ 



C riterion B.9. The schoy. system has a program of education for 

=^ parents (or other adults j^sponsible for children! 

with special emphasis on parents of preschoolers.. 

< 

Lg' objectives supporting this criterion ; 

B.9.a. Parents or other adults responsible for preschoolers are taught 
how to taake the home a stimulating learning environment, 

12 3 4 

B.9.b. Parents of school age children attend informational programs 
on the school reading program. 

ERIC Q' 12 3 4 
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I 

i 



B.9.C. Parents or other adults attend workshops to oake games and 
activities for pupils to use at school and at hone. 

12 3 4 
Avg. B.9 » total of B.9 responses T ^ " 



Criterion B.IO. The school system prov ides reading Instruction for 
■ — ■ ■ adults. 

LEA objectives supporting this criterion ; 

B.IO. a. The school system has a set of objectives and an organizational 

plan for teaching adult illiterates to read. ^ 

12 3 4 

i 

B.lO.b. T^e school system has an effective method to encourage 
enrollment In adult reading education. 

12 3 4 

B.lO.c. The school system has trained personnel (professional or 
volunteer) to teach adult Illiterates to read. 

1 2 ' 3 4 
Avg. B.IO - total of B.IO responses -r 3 ■ 



C. STAFFING A READIN3 PROGRAM 

Crit erion C.l. The board of educafto n has designated someone id-thin 

the school system who has the c entral office support. 

responsibility, and time for th e development and 
maintenance of a quality rea ding program. 

V 

LEA objectives supporting this criterion ; 

C l.a. There is a qualified director with secretarial help responsible 
for the full-time coordination of the entire reading program. 

12 3 4 

C.l.b. Each elementary and secondary school has a minimum of, one 
reading resource teacher and en^ aide assigned for every 
500 students. 

Avg« C.l ■ total C.l responses f ^ * • 



Cr iterion C.2. The board of educatitTfi^actively se oV** cflP.didates with 
- preparation in the teacl^ing o f reading when filling 



new positions 
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LEA objectives supporting this criterion: 

C«2«a« Announcements of staff openings at bdth^^mentary and secondary 
levels state the requirement of at least one ind^r^ef erably 
three courses In the teaching of reading as a condition of 
employment* 



C.2.b. The .zhool board gives preference to candidates who have taken 
courses and/or had experience In the teaching of reading* 

I 2 3 4 

Avg. C.2 - total of C.2 responses 7 ^ " 

Criterion C, 3, The local board of education has es tablished an 

' Incentive program for teacher Inservlce education 

. In reading • 



LEA objectives supporting this criterion ; 

C.3.a. There is an Incentive program for teacher Inservlce education 
in reading at elementary and secondary levels as denonstrated 
by such policies as: released time and/or inservlce credit 
and/or reimbursement for courses and/or professional days 
and/or supportive services and/or an Increase in their 
classroom reading budget* 



C.a.b. Teachers participate in the goal setting, planning and 
evaluation of the inservlce programs* : 

12 3 4 
Avg. C«3 » total of C.3 responses 4- 2 «■ . 



Criterion C.4# There is a continuous program of sta ff development^ 
LEA objectives supporting this criterion : 

C.A.a* The administration has formulated long-range goals and objectives 
for inservlce programs for all professional and auxiliary statt. 



C.A.b. An Inservlce training program is continuous and directed to 
groups within the staff where priority needs have been 
identified. / 

1 2 3 4 



2;^ 
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C.4.C. The school system encourages and provides funds for represen- 
tation at professional conferences, meetings, workshops., and 
conventions. 

1 2 3 4 

C.A.d. There is a professional library of at least 25 current books 
and two periodicals on the teaching of reading available to 
teachers. 

12 3 4 
Avg, C.4 « total of 0,4 responses t * " 

Criterion C.5. The school system has a cadre of tra ined volunteer 
[ " helpers. 

LEA objectives supporting this criterion ; 

C.S.a. There is a qualified professional responsible for the direction, 
coordination and training components of volunteer reading 
helper programs. 

1 2 3 4 

C.S.hm All non-certified personnel (community members, student tutors, 
etc.) working with students In the scholol are trained in reading 
Instruction and oriented to the school reading program. 

1 2 3,4. 
Avg, C*5 ■ total of C.5 responses t ^ " - 



SELECTING AND UTILIZING MATERIALS 

Criterion D.l* The school media center meets ALA-NEA standards, 
LEA objectives supporting this criterion ; 
D^l.a. The school has a media center • 

1 2 i3 4 

D.l.b, The media center contains at least 20 volumes per student. 

12 3 4 

D.l.c. The staffing of the media center meets the ALA-NEA standards. 

I 2 3 4 

D.l.d. The media center contain a wid3 variety of materials and 

equlpj\ont to meet the individual needs and learning styles 
of students. 

12 3 4 
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Avg. D.l » total of D.l responses t ^ " 

Crit erion D.2. All textbooks and other materials are appropriate to 
■ the instructional level of the student s using them. 

LEA objectives supporting this criterion! 

D.2.a. The readability level is determined by classroom and reading 
teachers of all books being considered for purchase. 

12 3 4 

D.2.b. All printed materials have been evaluated as to readability 

and this Information is available to every teacher using them. 

1 2 3 4 

D.2.C. Teachers have access to a wide variety of textbooks and other 
instructional materials suitable to students' instructional 
levels. 

12 3 4 

D.2.d. Teachers use materials appropriate to the instructional level 
of each student. 

12 3 4 

D.2.e. Teachers encourage and assist students to select materials on 
their own instructional levels. 

12 3 4 
Avg. D.2 - total of D.2 responses .1 5 



Criterion D.3. Materials in b oth classroom ^nd "^^^/^"^^f Z^;^"^" 

• da te the varying learning stvlea of the rnpil population^ 

LEA objectives supporting this criterion ; 

D.3.a. Materials in the classroom and media center are selected to 

assist teachers in teaching the major skills and ^^""P".. ^^i^ 
through a variety of modalities: auditory, visual, kinestnecic 
and/or tactile. 

12 3 4 

D.3.b. Materials in the classroom and media center are identified and 
Indexed as to learning style. 

12 3 4 

Avg. D.3 " total of D.3 responses T ^ " ~ 



ERIC 



Page 11 

Criterion D.A, Materials In both classroom and tnedta center aro 
- selected to accommodate the vide range of reading 

interests of the pupil population. 



LEA objectives supporting this criterion ; 

D.A.a. Teachers use guidelines for the selection of all Instructional 
materials with student Interests as one criterion. 

12 3 4 

D.4.b. Teachers assess student Interests and use them to plan 
programs. 

1 2 3 4 

D.4.C. Teachers use techniques, such as the establishment of Interest 
centers, to stimulate student Interests* 

1-^-2 3 4 ' ; ' ^ ' ' 

Avg. D.4 ■ total of D.4 responses . T ^ " ■ 

Criterion D>5. The school system maintains a library of carefully 
' ' selected and freouentlv updated professional media. 



lEA objectives supporting this criterion ; 

D«5.a. The professional library contains at least 50 professional 
texts on reading and related areas. 



D«5.b. The professional library contains at least 20 professional 
journals, reports, and guides that Include reading. 

1 2 3 4 

Avg. D.5 ■ total of D.5 responses 12^ 



TOSTERING READING INTERESTS 



Criterion E.l. The school reading program recognizes the importance 

of personal Independent reading and promotes this type 
of reading In a v;*rietv of ways. 

tEA ob ^ctives supporting this criterion; 

K«l.a. Students are provided a minimum of 40 minutes per week for 
reading activities of their own choice on which they are 
not required to report. 



12 3 4 
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» 

E.l.b. Teachers spend a few minutes each day promoting IndepondenC 

reading In A variety of ways. ^ 

12 3 4 

I 

J 

Avg. E.l « total of E.l responses 7 ^ " — * 

Criterion Z.2. The public library promotes reading among all 
" segments of the population* 

LEA objectives supporting this criterion ; 

E.2.a. The local reading director works cooperatively with the 

public llbrarian(s) to promote reading among all segments 
of the population. 

12 3 4 . . 

E.2.b. The public library program Is developed to provide for the 
irtde range of reading Interests In the community. 

- 2 3 . • 4 , -^^ . ;.. 
Avg. E,2 - total of E.2 responses t ^ " 
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THE NEW ENGLAND CONSORTIUM FOR THE RIGHT TO READ 
LEA NEEDS ASSESSMENT REPORT 



Appendix B 



Directions 



The LEA Needs Assessment Report Is a record of the LEA responses to the 
Criteria of Excellence as Indicated on the locally* devised needs assessment 
instrument. The purpose of the report is to graphically depict a profile 
of the lea's position In respect to the Individual Criteria and to project 
an average rating In each of the five areas for purposes of detecting whole 
areas of relative strength or weakness. 

The report Is to be completed as follows: 



1. Circle a number, 1 (lo) to 4 (hi), beside each criterion statement, 
that corresponds to the response for that Item on the needs assessment 
instrument. For example, #1 would represent the lowest rating on the Likert 
Scale, such as "never" or "0-25 percent". By the same token, #4 would repre- 
sent the highest rating such as "often" or "many" or "76+ percent". 

2. Draw a profile by connecting the circled response within each of the 
five areas, ('pils will produce five unconnected profiles) 

^ 3. Add together the circled numbers within each area and divide that sum 
by the number of Criteria in that area (find the average for each area). These 
averages are used only to get an overall perspective of the program. 

4. List all the Criteria that fall in the two lower quartiles (those for 
which you circled "1" or "2".) Working with the system-wide "reading task 
force, prioritize this list of needs. Develop a rationale for the order in 
which you have listed your priorities. 

5. Decide how many Items in the priority list will be worked on during the 
first year. 

, 6. Select the item of highest priority and do a force field analysis of It. 

A sample of the way the report may look when completed follows: 



A. Community and School Climate. 



Hi Avg. 



4. . The classroom climate 



3. The entire corrmunlty actively supports 



2. Tiie entire community views 



1. The whole school atmosphere 




4 



4 



4 



4 



Average climate « ^8 ; 4 « 



m ENGLAND CONSORTIUNNFOR THE RIGHT TO READ 
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Conlnunity and School Climate 

1. The whole school atmosphere reflects 

ccnmittnent to the importance and enjoyment 

of reading i 

2 The entire community views reading as an 

linportant activity in each individual's life... 

3. The entire conrounity actively contributes 

to and supports the school reading program..... 

4. The classroom climate reflects respect for. 
and support, by both teacher and pupils, of 
each individual child's progress in reading.... 

Average cUnate - ? y * " .2/ 

Organizing and Managing a Reading Program. 

1. There is articulation and coordination of 
the reading program throughout all the 
administrative units of the school system 

2. A continuous progress organization of the 
reading program is in operation 

3. The organizational patterns within classrooms 
end in the school as a whole maet the needs of 
all segnents of the school population 

4. The language arts program is integrated, each 
component supporting all other components 

5. The reading program recognizes and accom- 
modates the needs of sub-populations ■ 

6. All content area teachers are teaching these 
skills necessa'-y to the effective reading of 
their own instructional muterials 

7. The evaluation component of the reading 
program provides the data necessary for 
describing the current status of achievement 
in reading and measuring progress 

8. The reporting system is designed to interpret 
a child's reading progress to his parents 

/ 



Lo 



Hi Avg. 
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4 


Q 2 
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4 
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LEA KECDS ASSESSMENT REPORT CONT'D. 



B. Organizing and Managing a Reading Program Cont'd. 

9. -The school system has a program of education 

for parents (or other aduUs responsible for 
children) with special emphasis on parents of 
preschool er$ ••••^ 

10. The school systen provides- reading instruction 
.for adults • 

Average org. and mgnt. " t 10 ■ . 



C. Staffing a Reading Program. 

1. The board of education has designated sonieone 
within the school system who has the central 
office support, responsibility, and time for 
the developtT^ent and naintenance of a quality 
reading program * 

' 2. 'The iJoardi of education a.ctively seeks candidates 
with preparation in the teaching of reading 
when filling new positions 

3. The local board of education has established an 
Incentive progran for teacher inservice 
education in reading v 

4. Ttore is a continuous program of staff 
devplopj^nt , 

The school system has a cadre of trained 
volunteer reading helpers. 



Average staffing = 




0. Selecting and Utilizing Materials. 

1. Tne school media center meets the ALA-NEA 
standards • 

2. All textbooks and other materials are sppropriate 
to the Instructional level of the students using 
theaj • 

3. Materials in both classrooms and media centers 
, accprnnodate the varying learning styles of the 

■ pupn population ; 
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lEA NctOS ASSESSMENT REPORT COWVp. 

0. Selecting and Utilizing Materials Cont'd. Lo 

4. The materials in tx^th classrocms and media ^ 
centsrs are selected to accor^-nodate the wide 
range of reading interests of the r-upli 
potjfulatinn | 1 

5. The school system maintains a library of care- 
fully selected and frequently upitated profes* 
sional media 



Average materials = j3 \ 5 



E. Fostwing Reading Interests. 

1. The school reading program recognizes the 
' importance of personal indeoendent reading 
• dnd proirdtcs this type of reading in a 
variety of ways 



2. The public library promotes reading arnong all 
segments of the population < 



Average Reading Interest * ^ f 2 




